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' ferm "communicare" ‘or "commumgg which means  "To share"

o e — et e e

e e . . . e i,

"UNIT -1
LANGUAGE ACROSS CURRICULUM

: X

J’&.n What is communication ? Wxite about types of

communication? :
Ans : The word communication is derived from the "Lah "

communication goes from one person to another through symbols

' and sounds.

The system.of communication is commonly owend,
accepted and recognized by the members of the community, It is

‘gssentially a social affair.

Types of communication: There are two modes of.

communication which are generally used by all people
Llstemng

! A. ,Oral Communlcatlon

‘ \Speakmg

" . Reading .- .

;. B. Written communication |

’, g *Writing

g The oral commumcatnon takes place between the two

individuals /parties with the help of speaking and listening
pperatlons This communication strategy is essentially a social
Pﬁaxr It is further classified into four categories.

1. Intra- personal communication
Inter- personal communication “F*

) 2 t.»{! <
3.  Group communication
4
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Mass communication

Iutra-personal communication: It may be defined
fps a process in which one communication with in hiiself . Thi
means the cormmunication is with in self to the seli
ror Example - ¥e talk to ourselves before we speak out ideas.

- '»Ihmkmo workirg cut a problem soliloquies are the best examples
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i lnter-personnl communlcation ‘It is defmed as..

" a prooess of interattion:between two people genera!ly face o'

face. For’ example - Conversatnon dialogues and interviews, | -

- ..~3..Group.comimunication: The process of lnteractxon“.‘f__
A wnt}un groups-of people‘and by the groups of peOple to others

May be the group is small (or) large:

' 4, :Masp ' communication: It takes place when '

commumcation is received by a large number of people .’

For. example; 3- TV Radio® and Pubhc address b}} 'the.k ‘

X pOllthlanS and leaders.:

| '2.- . Writé the Need of oommunlcatlon? " "5.5':‘ <

"Ans - The word communlcatlon has ‘been 'derived ‘from

| the latm Word: 'commnis':Méans common Edgar dale’dernined -

" communicahon as 'the' sharing of ideas‘and feelmgs in'a mood of
mutuahty »The seven CS& of communication' are necessary and” -

(i) completenéss: (ity: ‘conciseness (iii)- cons!derahon (lv)
"concreteness i(v)- clatity . (vn) courtesy (vu) corfréctness:” -

| - Commurniicatignig'a skill that yoy cari learn. Its like ridinga
bncyde 20f typmg Aocordmg to’ BrlOn Trasy If you: rewxllmg to
work it; you can- rap;dly at xmprove the quahty of every part of
_ your life. - .

. sufﬁcient .elaments for:: experlencmg communicatlon they are ~

B Trad:honally :cbmmumcatlon has been perce:ved as the .

, process through which-one mind affects another as a source trans
| _mnthng a message to-a receiver, * 9 ;
Cot‘nmunicatlo‘n‘sessenhally involves estabhshing

;commumcatlon »of #nindg which- entails onehess or Identity of
- understariding: suchia tinion: of mmd is fundamental” to human

existence “irl: soaetyxandurb ‘organizations, ‘When we. speak of ~

- communication as the:mosty- important too, we must understand

5 place and home.

= Glve: \some‘utlps for developlng classroom 4

-~ communication skillg? -

- Ans’ 3 Students With:Autism Spechﬂro Dlsorder !ASDI are

not always mnatelyilnterested in seeking a wide variety o

U the elel‘nents that: make t: vntal for our daily functionlng at woﬂ( 5

interaction with others: and, therefore, may have less oppoﬂuhiiy _

to practice and refine their communlcalion skills. LI
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Within the prep learning environment. it is possable to:
provide opportunities, motivation, support and regular Practice.
so students may.refine and develop their, ability to engage with |
_and respond to their peers and the.curriculum. .
The following practical tips may. heelp . develop c!assroom
commumcaﬂon skills some students with ASD: = - - .
+  Get the students attention flrst Beime giving-or requestmg
information such as:. , = : i 30
.Bending down to the students level
Calling their name g
Movingclose: .. .o s g
Removmg dlstractmg actxvnty 1f hecessary - ]
Positioning them so.they. are close to the main source
~ of information, (consnder sensory distractions- suc.h as. .
.~ - lights , movement or noises when positioning).
.4+ Consider developmg and teaching routines for ngmg group
instructions-or information, such as: o Fasgin |k
- Standmg in a particular spot . :
‘% Encouraging other students to be qmet -
~ % . Using.an audltory or: routme cue such as a: specxfxc
song . . IO L T et A e vih el
. % Clapping three tlmes to prompt hstenmg LW
. 4%  Allowing the. student 'to -access "fidget - toys wh»le
.-, listening.. T SRR : TR LR
o+ Speak slowly, clearly and succmctly Avoidilong, comphcated '
- or multi-step directions or sentences. Break information into
manageable chunks. Provide of only one: plece of
information at a time and build up.- = & -
+  Create situatiofts that require students to use language, for.
- example wait for the student to request a preferred object
. or ask for help to get what they want or need. ; |
4 Provide opportunities for students to make choxces between .
a number of scheduled activities. Teach alternate methods
of communicating "no" if necessary ta reduce challenging:
or stress-related behavior, , KRR ¥ 4
4+  Explicitly teach and practice social langrage such as;
-4  Greelings . .
+ Howio request items, a turn or help

I I S
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4+ "How to'join play or a'éon\iétsatlon '

¢

4 Appropriate convérsatlon‘ topics and phrases useful
* responding'to peers, "
Use methods preferred by the student such as wdeo models

“image-baséd Story protnpts, cue ‘catds or niles.
- Specifically point otit other peer models so the student begins -

to copy e.g. sit "quxetfy like " "match the ntems hke "

Demonstrate behaviors exphcxtlf,r or dse vides models

Provide: progresswely more complex langliage modles :
+ +Model sentences W1th one more word m them tnan

¢ the'student currently uses

2 ~:- Include the name ‘of the person the student is talkmg :

14

.“to TS fibeas /'.‘ ,. .7-__,\”‘ )

"¢ :Expand the studerit’s own sentence e.q. "pamt picture" - |

¥ VT

i-maybe rephtased as "you' re painting’ a plcture" You Te )

e painting a big picture of your famtly" o

' Do'not 'over talk'; ‘Allow extra processmq ttme when giving

information-and waiting for.a response (some students

- lrequn'e up-to 10:seconds to process verbal mformahon)

‘Guide. or prompt the student to respond to you or peers 1f
needed; with "you can say.. '

-, Augment speech :with vxsual or natural cues to ‘support
. comprehension. Gestures and natural cues such as real
" objects -can support understandmg S

Be aware of sensory distractions such as background noise
and visually busy envnronments

i
[
f
1
§

|

Examineithe student's sactionsto determme what the student ;

may be trying to tell you or did not understand
Remember some: students ‘with ASD' recall memories as
imagesor:video:Try to rovide a concrete and visual .

- example to help recall and to support verbal learning.
- Explote alternative: means of demonstrat'ng knowlcdge or

explaining reasoning; such as boxes to tick, images to sort
or sequenceinformation and ¢ommunication technology
options, malerials to manipulate objects to match.
Support classroom aclivities with props, images and photos,
set phrases’and scaffolds such as models half- completed
sequences and roufines,
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*‘-_ It is important for ¢communication practice to occur in
range of situations, interactions and environments to
the student to develop skills useful for a range of Situation

a

and environments. .

+  Request advice from a speech'-!anguage pathologist idh
the principal, if there are ongoing concerns regarding 5

" student's comrmunication skills. . -

-

4. Write about Intarpersotial afimls? - -

Ans : Inter personal skills are mostly communicative i,

: 6ature. They are concerned with individual and group behavioyy

* In this ever changing werld, .man has to face a number of

challenges in day to day life: While we are. pondering over-the

.

solutions to the problems, preparing for an interview,drafting s =~

- report etc. We spend g lot of time thinking and interacting within

- ourselves. This self, interaction is termed as Intrai-personal
communication. .., " s T _ -~

To maintain gaod interpersonal relationship any individual

must prosses the art of tonversation. and inter personal skills. Dr. -

- Thomas Fullet has rightly said," Educatior brings a gentle man,
conversation completes him'. These skills are not in born. They
. acquire good communicative ability to eonvey information with
ease and facility. o ¢ S
' The inter personal skills include S T
Communicative abilities and conversational skils. . -
Team work skills -~ . .70 T
Negotiating, skills'. . | N T o
Leadership ‘and peer asses ent skills =~ -
Customer service skills ' . " _ e
. Active listening skills i st i o
. 7. Conflict management skills [ R P P T
. Bvewyindividual has to develop these skills, which fadilitate
success in the career, liying'_icjge’ther,;Creaiiui_ty; talent, team work
- and tenacity, leadership and managing conflicts, ...«

The interpersonal skills necessary to communicate with

S W

impact face to face include 'Il'stéhing; conversing one to one,
~ establishing rapport, resolving conflict, and undeystanding, and
- accommodating differences when'cc')mmunicating‘ To improve
these skills, the icllowing hiits may be of some use.
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3 Mm your own omnmunicaﬁon style.
* 4. Choose words that are appropriate for each s:tuntion
_ 5. Use body language to help get the message across.
6. Lzeamy how to givé and recelv‘e construcnve feed back.
7. Sharpen’ your listening skills.
8. Improve your telephone skills. -
" 9. Create an action plan to unprove the 1nterpersonal skills
and implement. . .
5. ' Mention some Technlques of lnterpersonal skills?-
Ans ::Inter: personal-skills are mostly communicative ‘in

nature. They are concerend with mdnv.;dual and group behaviour, -

In this ever changing world, man has to face a number of
challenges in- day to day life. These skills help create a positive
communicafion climate in: ‘which puplls feel comfortable. The story

- of communication is the story of its; -teachers need to be aware of
pupils, the expectatlons, their beliefs, fears and opinions on the
subject and recipiocate their feelings: and thoughts. The language

» 5 e . v .
[ —
.

~

teacher in order to maintain mterpersonal skill, should consider 3

his/her téaching both a science and an art. It is a science because
careful planning of objectives; methods, contents, experiences and
evaluation are required for good teaching. It is an art, because
theteacher needs fire qualities such as sensitivity to the needs,
interests. and:progress of the students, sympathetic personal
relationship and skills in working with children and adults. Unless’
the teacher has-worm sympathies, @ real enthusiasm for truth.
and high'ideals coupled with an insight into human character
and progress teaching'will be dull and monotonous.
Techniques of Interpersonal skills -

".1. Fostering personal Relationships with students:
The easiest way to begin forming personal relationships with
students'is to learn their names. Learning them in class réquires
a large amount of eye contact and this may contribute as much
to the growth of the individual rclahonshlp as your permanent
association of face and name.

2. Soliciting Feedback from students { Giving students
many opportunities to communicate and listening carefully to

»
- PG
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them can be valuable for a num_ber -O.f ’eaf‘?"m
i Meconnell, 1978). Interpersonal relatlonshlp require a dial, e,
‘o hio way communication, so arjy .teaChlng_method that
encourages students to communicate will help to form
:bondsé. Indirect classroom leadgrsliip : The key to USIhg
“indirect methods is to select words carefully when attempting t,
control students, suggesting and implying rather than ordering oy
directing openly. This sort of control is advantageous because jt
leads students to take responsibility for their own behavioy,
become controlled from within rather than expecting others to
exercise control. Giving students choices whenever possible also
increase their feeling of freedom in the class room. - ;
4. Miscellaneous Interpersonal Topics :
+ Individual meetings with students when required.
+ Teaching ethics. : '
+ Teacher tolerance of adolescent behaviour. »
+ Nonverbal communication (appearance, géstures, eye,
contact, posture) : -
+ Understanding students problems in learnin
language like English and be emphatetic. ~
6. Suggest some, tasks .to develop individual
communication skill ? |
‘Ans : Individual : There are many individual activities
that can develop communication skills among the students. The
following tasks can be made use of.

'1. Narration of. story (or) ihcidents -

Persong|

g a foreign

. Debates The students may be given a
topic and ask them to give (heir opinion. One students gives the
opinion, the other students can argue in favour or against it. Eg:



-1
Privatisation of Education. N

3. Description : The pupils are given some pictures or i
shown charts. The teachers asks the pupils to describe the picture ;
that is in his/her hand. Eg : Pictures of Elephant, cow {

4. Face to face interviews (or) on phone : This also ¢
help the pupils to improve their communication. One student asks “
questxons and the other has to respond. ;

3. Sending a Telegram, writing Bio-data : Theteacher {
tells the students to write a teleqram message to his/her friend or ﬂ
uncle about his studies.

Give them some advertisement for job and ask the pupil to
apply for that giving his bio-data.

7. What is Pair and Group work ? Mentlon its
advantages and limitations ?

Ans : Pair and Group work : Pair and group work form
an important part of any communicative activity because peer
intraction is aneffective:means of acquiring some language
features which. are not available in a fbrmal 'teacher-fronted’
class room. - -

: Pair work;:-?[‘h_e conversation or dialogues practiced in
. pairs by the student in‘a class room is known as pair work. " ‘

The pair and group work activities develop communicative |
competence among the pupils. '. {

Group Work:: It.can also be used at the practice stage
' The student will be devided into 4 or 5 groups and will be ¢ given
tasks. This can.be done through activities like problem solving,
relaying instruction etc:

' Advantages of pair and group work
1. - These are interesting devices since most of them are in the -
- form of language games and role-plays and all the pupils
will be active
2. : These activities are.time saving and easy far the teacher, {

Monotonous repetitions of language items will not be there. g
3. They also help the students to get confidence to speak the -

larguage.

4. The students will develop their communicative skills .
especially listening and speaking.

A
b e e St S

L B

. o~
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5. Some students may not be able to‘spegk out frm
teacher but in the peer they. may:a;tﬁvely Speak out thel,
ideas. ' R e e el T

Limitations : ‘ R RN L b e e L
1. The teacher may not be able to, concentrate bn eact 4oy -
every pair or group. Ut e ELRYe i
2. Frequent activities in pair.and group. were May creafy .
monotony and the students may try'{o avoid Participattig. ..
in these activities,. e s iy B L L
3. . New techniques and variety should 'be brought i o -
- Overcome monotony, R G R
8. Write about‘él&bé’ltoom‘r jgtefaﬁqu patterng -
" -. Ans : Interaction 'i,s'mote"'thqh fhlsﬁmorethan action -

- followed by reaction. Interéction meéans acting Up oiveaich othay -

, acting reciprocally, [« AR e

+ Teacher —u === Clags "’

v ; s
‘ (i =

Veg ot

T Interaction is ‘aitwo ‘way- process -It- cén_.’pl‘o‘céed‘-]'
harmoniously, where the learners feel that some thing worth while . -

| is being achieved as & result of the interaction. - s A i

' Verbal interaction 1. Verbal Interaction is. a_k;britinudus_, .
shifting process in which the’ context and its constittient ‘factors

. change from second ta'second. - AR i 1R

Other forms of class rooim 'f]nite.f'h;‘c:'tipnj_‘: S
¢ .- Fpupils are facilitated ‘or encouraged o' ask-teacher- or
~ other pupils give/find respons, - (ECH "j:_li-‘j'-;g;9'!.~“"-'_-"-"-".. SRR,
+ The teacher demands. cores res’_pb‘n_s.‘gs"drills‘fanc\l
. repetitions. SRR AN YN (¢ L
LT + Groups can’some timegs wo‘rk:'l_ni"c‘drﬁ'p'é,t_i_tiOn, or
- sometimes happier workingﬂiﬁ'cooperation. B TR R ‘

§ ooy AN
LR
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' TEACHING OF GRAMMAR

PO ﬂ-__ L

Qf‘) 'Explain need and important of teachlng grammar? i

‘Ans : The importance of teaching’ grammar in ‘English
language is an ongoing debate. Where on one hand theorists™ " -
and practitioners:have felt that its sighificance in langunge :
learning cannot* be:mitigated, on"the other hand it is seen as .
nothing but a set of-arbitrary ‘rules:and merely an ‘exercise in
‘naming parts of a' sentence, somethmg that can easily be done
away with, Ly ' iy 1S 00 B T
Ceg \Ihe grammar has a posmve and real e(fect on all the four- 1.

- skxllse language leammgxsbemg gradua[ly recogmsed Alﬁlopgh.;.:
the benefits of grammar on teaching and i tmprovmg wnbng 5.
have been better.accepted, its impact on readmg, hstenmg a.nd
speaking is also now being seen’to be promlnent PR S
‘Enhanced communication skills*call for a hlgh degree of ”
grammatical ‘competence:.Communicative proficiency involyes -
knowledge and-application of grammar and use ‘of- appropnatefr
vocabulary of:the language to convey meanings.in a-socially .
acceptable way. This is‘also the reason why. grammar, teac.hmg is -
considered . 1mperat1ve and has found 1ts way. mto langugge
teachmg labs. : O VS IEEaT

- Grammaris thebase: of English lanquaqe. En Hsﬁ espeéaﬂ

- as a ‘secona:or-a‘toreign Ianguage is’ not acqun'ed naturally,
instruction rand-strictured  learning' are importaiit. Tthugh“
grammar; an ESL:Liearner learns how to operate at the séntence’

- level-and: studtes the/governance: of the syntax or word orders -
 that.are the rule of! thegqmeun the language, ‘While}, it is: argtied s
that some learners:notice’ grammar rules and logic, natucally, yet:..
‘it cannot be demed that if one hopes to acquirg and use Enghsh \

language accumtely and ﬂuently, gramnmar learning is necessary; -

Though grammar: teaching geperally, would muolveithe ‘
intervention of ateacher in the classroom, some language teaching
labs have aL.o mtroduced ihls fealurc. in theu tcagl\mg content

¢ L
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| ‘ ge lab is oné. such digltg,“""""'i -
‘Words Worth English language lab | ) | ang‘-'ilge.i;"
.:::ésfng lab that has an "audio vis_g;_:l “’a‘?-h.",‘?antqn‘t, fors"

grammar for schools. s AT R | 4
To add punch ta their contertion .of grammay being.

important for English language learning, gr ammarians falk aboyt,
‘researches which prove that learners wh¢ received grammay (-
instructions made marked. progress within two weeks of futoreq. -
sessions as compared to those who tried to pick up th'e_'laﬁgqage,_ |
naturally. The three dimensions of grammar: form, meaning and -
use that tutored gréinm‘a’r learning brings to the leaynq's attention
enable him/her to progress 'in"lt_h__‘eir_-. 2 AR Tl
£) Describe the types of grammar? | - el
- Grammar is the scientific stiidy of structure oftbelanguage
- It is thescience ot - structure oF the §efh_t'e_p,c.e.sﬁqna? fqnctlorf g of
words in the sentence. = ‘& e |
~ Dr. Sweet says, "Grammar is. the ptactical“j@na‘lysi_'  of.a .
language and its anatomy". ; 7 PRI :_'_.::._‘ e A I
- "Dr. west says, "Grammar is not a code of rules butitisina
state of constant chahg_e;.'"ff RIS el O P 1A
Grammar occpies an- impqrtant place in the ‘teaching ‘of -
language. Itis justified.only if the gfamma{'r helps in the fdfi;)’aitildﬁ
of correct speech habiits, - " e poail bt
‘Types of Grammar SR TR ,,
.~ There are two types of"g‘fah)mar‘l'FQ'riﬁél'»i‘giﬁmmar. (or). -
perspective grammar 2, Functional Qr'afn'mar’ ;(or)}-"c_iésc';friptive

'

EE N 5

Mg

L ™ . 'l’- :‘_'( SE <
Ahat  f IS F= LR ]
ot L {

. .

5 )

Ly ..,‘ -, =t L

'* PRI MY ey
BT Lk o 85

L

- 1. Formal Grammar: It is taught in a formial wayi: It is
the theoretical grammar. In this method the rules of grammar aré
given first and next follows: the teaching' grammiar. It's ‘main
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Boy - Boys ’Girl" e - 'Glrlé %
Box -~ Boxes: | " Purse - o purses —
2. Functional Grammar : It is known as functional
grammar. It's emphasis on functional side of language It changes
along with the changes of the language Luther; says, too much
rules does not yield children to speak. In this type of teaching the
students learns English grammar unconscxously In this methdd
language leaming comes first and next comes grammar rules. '
We must accept that language always growing and -
changing. The rules of grammar are set but change in those rules
are set in this method. Functional grammar is the-ability to use
the language. A child can learn a new language wnthout leammg
the formal grammar in the first stage. - i B IOl
Ex: Generally These' words end with ly , ' we' can .
| ‘Mentally  Say that the words end with "ly" "~ "
. Cordialy - - are adverbs. We framed the rules
Imtxally L Functlonally o) thlS method is - called
. functional grammar. &
3. Write:a- bout methods of teaching grammar" o
Methods. of Teaching Grammar
There are two ways of teaching ¢ orammar
1- Inductive Methad: 2: Deductwe mpthod i

\ IVERT.

1. lnductwe Method In this methods many examples .
are given to'the students: From Sut 6f these examples the rules -
are induced: .+ This:méthod+is called’ mductlve method Thls ls-
proceedmg from general to partlcular ' ‘

"Ex.+.1:+ l'eat food.” . Fxrst person smgular
2 You eat food ..Second person smgular
(1) She eats food - Third person smgular
(u)He, goes to school Thlrd person smgular
Rules mduced in this method are . .- SO 1,
1.  We need not Add; xsito the verb in first person ‘-"‘ !
2. . -We need not Add s':to theverb:in sécond person -
3. (i) We must Add's' to the verb in third person"
(i), We-must Add 's' to the vetb in third person "

hale ¥
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~“In this way many examb_les can .be' given and then rules

c-ahbeﬁjamed. WY I
Advantages  of Inductive method:

L., This method follows certain rules. From known to unknosr, |

-~ from simple to complex.
I Pupils remamachve .
III.‘ PupilSﬁnd itiﬂtﬂl’m_ SR TR et Y

V... ltdevelops teasoning among students

2, Deductive Method: In this-method the teacher telis
~ rules to students first Then the fstudeht_s'apply‘thoise.rdefs;whilé &
- learning grammar of English..In.this method we proceed from . -

- particilar to general. ;" 5l o L0 e oM

z

2 Eg: Rule: The veib " used for ingulers and verb "aret s

- onbused for plurals” ;.

oy e

grammai is best ohe, - T N R, o ’
4. " How can we used -authentic: ayaterial to teach

.- Ans :As swan points Gut"au

~ Thisisa pen-rhgsgarepens
. This iq_é.béhch,_:l:hbs,é{a;e benches - . .. |
. /7 Conclusion #In this two method inductive method is good

e,

v

- &taste of real language* . use .and provides then with, valid

o
-

CETTOAREND

' tén be used for pedagogicel purposes, .

on. Nuriam défines spokeri and written authentic fenits as been

produced in the course of genuine commuinication not speci

- written for purposes of languagétéaéliir}'g". They pravide learners -

i opportunities to e4perience lahguage as it is used beyond

- the dassroom of coursé there Is a great deal oflnnguage generated
_ within the classroom itself that is’ authenti¢ and this can very of .

. \

Using Authentic Ma'te'rlal_l_ in 'lbnchlng _Graﬁllhuf |

~a) Exampled:'- Crossword puzzles '-gidvenftisgménts.‘
thoughts for the day letters to editor, riddles and Cortoqns. With
this types of newspaper cuttings studeh@s could be asked to:



a) Give synonyms and-antonyms of italicized wo:rds‘._,s‘ . ,.i |

b jumbling ofwords and sentences withthe picotl colehl.

) replace thie Key words with othérs (substitutions] ;¢ ...

;
4 S

d) learn the use'of tenses. . o e
- b) Redio ‘Broadcast and T.V programmes:

ammes in ré‘cjio’;ﬁ@"[elevision can enpose the teachingand .
students to good pronunciafion vocabulary and sentence structure.
Students get expasure to good models of spee oy A

S ¢)‘-'-N¢maﬁé§§/lﬁh§§iiﬁ‘éb : These are rich resources, .
for-English: language ‘teaching. Here it requires preparation
ingenuity resatircefulnessyinnovativeness and ability to discover =
thematic: and- linguistic: relatedness between the topic teaching .
" and the nkwspapers: material collected. Various types of -
newspaper..matérial’-:éan ‘be exploited to teach grammar and
vocabulary, © i ot ey

~ -...d) Dictionary: Dictionary is a book of alphabetically listed . .-
words:ina specific: language ‘with ‘definitions ‘etymology "
pronunciation;:spelling and other information. It is used to know -
the correct séntence patterus singulat and plurai forms of nouns, "

comparative and superlative words, basic verbs, word forms etc. .
5. -Suggest some grammar games? . . HUSE BT SRR

~

~  Ans‘t Story-Telling: Narrating ‘stories can be used to
give good grammar ‘exercises. For example, past perfect tense
can be taught by telling a story, In corplete story or a story with - -
certain omitted points-can used and students may be asked to - -
supply the missing words and structures. - A
'Re-ordering wordst LY i o
Example: Writé'thesehotes as full sentences. Put the verb ‘_
in to the correct form. "~~~ £at.8
[/ spend / last week / find job. -
I/ go finterview fout /not / get/ job
| [/ buy/ newspaper/ look/ advertisement.
Substitution: | o .
Example: Write a true sentence like this about yourself Samir
enjoys playing foot ball and reading adventure stories. ‘

~e o vy .
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Kaklng Sentcnces = ‘ S, - 3
Example ‘Make three sentences In each sentence use one. .

.' \Uprd from group I and one word from group 0.

_ Group | | Group “

~ . Last fast  calm farm - part rabbxt ;

i" “dark black  .glad - party jam car '
“Marvellous bad  “hat.. men .

Using phrasal verbs : The students shouldlistery carefully
 to each sentence. Then the sentence should! bere phrased by usmg
u an appropvxate phrasal verb for a smgle verb, - s |
Example He arose. fen minutes later. ,:. ff"' i i
He got up ten minutes lafer. ... . S A
" He ascended to the second ﬂoor. ; RPN
‘He went up fo the second fléor. . . i

}'.\‘ " . .
r- ' Blank Filling : Incomplete story or a stoxy Wlfh ceﬂam '
. omitted points or few sentences with blanks can be used and
} students may be asked to supply the mnssmg words Structures :

" and ideas.
" "Remedias teachmg isa morale-bu:ldmg actlv:ty lt mvolves

teaching testing and are teaching" EL. Billons. " ;'
] Remedial teaching aims to-correet pupll errors of. the past
' the present and the future ones" Yokam and Simpson B

tOrgamzmg Remedial work _

1)  We have to 1denhfy the general backwardness of the
i students, ' S A T
£2) . Suitable a5519nments may be prepared

13)  Certain test items should also be prepared

'4)  We should 1dent1fy the. glarmg mxstakes commltted by

students in grammar.
Teachers who take remedial teachmg class should be

i°5)
P creative, imaginative, and energetic and enthusxastlc
6)  Effective gramrnar games Puzzles and practlce patterns can

be conducted regularly.
7) " Teachers should give more exposure and practice which
has the possibility of minimizing errors in learning grammar.

8)  Proper explanation of why certain: constructions are
ungrammatical should be given to learners.

{
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TEACHING VOCABULARY STUDY
"AND. REFERENCE SKILLS .

ﬁ_

Selectlon _of vocabulary:. , e :
1. . What are the. principles of selectnon vocabulary?
For an'effectivée teaching of English, a careful selection of

" vocabularly Is highly impressive. The teacher has to select gOod '

items of vocabularly according to the mental capacity and-abilities

of the pupils. The words must be selected basmg on the followmg

pnncnples Gt TS
Prmcnples of selecting vocabulary, .
1: Word frequency: The meaning of 'frequency’ is the

......

" number of timesa particular word or set of words isused in normal

=, t'-,.E.',-A-_.-J‘-..
tiF g Y ! T, 3

reading material. They shotld be commonly used i in speech and’

writing to0: Several: attempts have’ beeit made to prepare word”
frequency lists: Faucalt ‘ahd ' Mak haue prepared a word 1|st and'
have classifi ed the duords ac; below T

“\--

[

There is four fold advantage by there words and they nge mastery -

over hstenmgam;l understandmg, speakmg Readmg and wnhng 3
i) Essenﬂal words: They are about 498 in; all, They ape -
meant for triple mastery ie. understandmg readmg and writing.

: iif) Useful words; They are meant for two' fold mastery ie.

reading and understandlng LG gy
readmg

: should be: keﬁt in mmd while selecting vocabulary for the pupﬂs

-of. seoondary schoolst ‘The puplls should leam how to use: the'
'sfructural words. ptoperly from the beginning. The words* like .
- was, shall, with, which, half etc. are structural words and ' break' -

_ fiit, part, speek efc. are the semi- structural words: The meaning

‘to say is that 95 out of100 words in the frequency ltst are stmcturd :

words

< iv) Speptal Words They are for debelopmg rnastery ovw :

"2 Struq:turil! avalue- The structural value of the word i

NIRRT
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3. Word's universality: The principle of universality of
" a word is based on the usefulness of a word everywhere in the
- world. The environmental of the words should be kept in mind_
Thus the environment of home school, society and the places like -
towns, cities, villages may -be expressed in the like words
- everywhere. "oy Rt B & '
4. Words applicability: A word may be used in different
ways in different sentences: The teacher shouldteach thosé words
 first which are related to the child's surrounding and experiences.
For example in big cities where every pupil is well known to the
words like hospital, doctor, college etc. the child can learn these
words easily. . . - i LD WE T e e
5. Word's. productivity: morphologically, those words
should be. selected which are productive .in nature. By adding
prefixes and suffixes to the word, new words may . be formed as
+ happy; unhappy- happily, unhappy etc. the grasp.of pupils over
~the language is increased with'the help of productive words. -
- -.6. Word's utility : Words which are more useful to the
students should be selected. The words like book, doctor, teacher
are commonly used’ words when compared to the words like

physician, encyclopaedia, educator etc. B
7. Words regional value : The words selecfed must
have regional value. ‘The word riust be frequently. used in the
child’s surroundings or that region. For example the words like
- ant, goat, zoo have more rédional value when compared to girafee,
zebrd, cricket efc, v onFT PR O e T
.~ Besides these principle ‘of selection of vocabularly, the
* teacher should keep in.mind the: interest ‘of pupils and the
- correlation of words with physical and social environment of the
pupils. T ! : g T g
2, Write about gradation’ of -vocabularly?.
; Gradation of vocabularly : Gradation: of vocabularly is a
- matter of very useful consideration. The teacher should grade
- vocabularly to be taught in such a way that the pupils may learn
the words in an easy and effective way. The following principles
should be kept in mind while grading the vocabularly,”
' 1. Simplicity : Simpler words should be taken: up first .
while the diffic:iilt words can be taught later. For example, the
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words big and. laxge are simpler than huge and enormous
Naturally, we should grade them in the order of. snmpl:c:ty i

2 Teachabllilv The words which are easy to teach can
be taken up first than fhe complex or abstract words. The.
teachablhty of words differ consnderabley in case of different
words. For example, the words table, chair, pen, book, window
are more teachable than many others because they can easily be’,
associated with the’ objech in the class room Slmllarly, the verbs
like; sit, stand,. write, walk, laugh, smlle, come goetc can easdy
bedemonstrated than the words like cend -
etc.-We should- therefore keep the teachable of words in v1ew
_while gradmg the vocabularly .

‘ 3. Utility:: More tseful words‘ should be tayen up ﬁrst

'whlle the less useful words can be learnt later. For example, the '

words like pen, bag;: book school, eraser, inkpot, eté. are more

useful for the: begmners than bank, bulldmg, platform etc. The -
words of daily use; suchias those of daily actions, common objects, |
parts: of body,:common.adjectives and common relatlonshlps
-(mother father; brother; sister, aunt;- ‘uncle; ‘cousin-etc:) can be
taken. up-first: whlle the leSs Jamnhar ones can be studled by the

| puplls later. . .- .. 2inal A
-4, Word's structural value Structural words are.more’’
- 1mportant for.the begmners than the contents words: Such words
hould:be: carefully graded.keeping-in view the frequency of use:::
For example;.the:prepositions m_m..ntetc should be taken earlier:-
~ than above, over;: -towards.etc. The same criteria should be kept.
in“mind ‘while gradmg structpral verbs, personal pronouns and
other similar words.

3. .Suggest:some techniques to teach vocabularly

.Ansg:'Vocabulory is:one component of language, It tends
to cover other.components ¢ of language, grammar, pronunciation . -
etc..words.influence us:« EW. Frisky says "the. large number of .
wordsin the English language, the wealth of synonymes,, the large «
- number of sentence patterns in common use present a bewildering. .
problem to the untrained mind." , - . = ., ..,
Techniques to teach vocabulary ) & a5 :

‘1. Pictures : Sometimes it may not be Possnble to bring
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-~ 8. Related| _Ae‘isdciaté'd“ﬁ_.rords':'

or to show the real objects in the classrpc)m_ siﬁuati_on. ‘.The_féach 53

can show pictures of these things which can be qu.l_e-d?d from
magazines, Sunday editions, of neuzépapers"gtg; Ve
- Z,:Realia: Realia" means bringing the feal. objects :.
association with the vocabulary word taught flearnt: This is usefy] -

in lower primary and' upper primary dageg;_chj!gren faireqﬂj o
associate the *form*and function or expression and exhibit' - . .

" 3. Translation into’ mother toiigue : Moilier tongue

bae : X N B & X LT ot g N g l_(‘-- A A PN S oy
can be used sparingly " and ‘judit;npysly' Leanet .}?,?‘XE.;;E,, ,‘?.‘.‘Fe-’!!?! , ‘
to get the meaning of diffcult words in” mothr tongtic thatisby =
translating theminto Tehugu  ~ =+ 1+ L

—_———

7 4: word Squares:’ A four-%6rd squbte is

sprépared Each i+ -

bei My 2oL o

‘Squétre Ivas & letter jumbled tip: Theletters haive meaning vertically -~
1l Rearto il g oo T e BRI R R b I e A ;
4 a"d.h‘?nz.‘?.f.‘fa“?f ety Bt LR b e St TG aTne 7

_Arniswers: Horizontal ;1. Bone ;2Nice 3.Lead , 4 Link- . - -
U Vertical - 11 Break 2 coil 3 Nine'q lend "+ -

L
i i
SR P P

| - 5. Referring tw()'_a:_'diction'aryf 2 ',Thete.féfé anumb r of
A gOOd dlchonanes avaﬂable, Pt LR e 53 ; »5'&“'." T A e,

F - - . 6. Using 'gélstures'.-'and':f_a"‘ctions'-.-?: "Tliexr'g"aré_-é;ﬁi‘)fnb’e'r’;"--.l L

{ of words that canbe ‘taught through 'gestures' and ‘Hétions, “The 1k

| teacher says a word ‘,andft_h'é learner.ddsa :-'gésh'né’:bi_‘_-élﬁ"fac'ﬁaﬁ"." AN

# ~ *7.'Building new words': :Oné word i giverr-. Change’' -

! only one letter of the gjven word and make'a new word continue

| the process till the required word comes; i RLGRLE s
Example: Change lead" into deal **

A \

SIS "This"js a:'lljréc.ticéxlj. L
technique. Most of the learners have either travelled in or

! or associated with 'train'.

. 4. Mention some games to develop vocabliﬂl‘ary 2 :
Vocabulary Games - Tljese are very helpful in creating .

AF
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an interest among the students for preparing various fypes of word
lists. Some games are as below ‘ '

CiyA strip is ‘made: wnth ‘a number -of words"whtten on'it.
. The students are asked: to.use some prefixesor ‘suffixes to form
.some new words. The strip.contains words like: 'bed'; 'tea’, 'study,'
'school' and ‘the: list-of prefixes’ and: suffixes has 'clothes’, room’,
'time!, -mg, 'un- et Students are asked to make as many words
" as th > Somenof :the: words: made would: be_'bedclothes',
bedroom, ‘teatime; 'beddmg etc., 'time' would be suﬁlxed to all
- of them, whlle un& ‘can not be used, asa prehx, in any one of the
above Faal P L-‘. P

R u) Preparmg WOrd llsts -Students may be asked to prepare
lists of words related to-a dlinic, school; playfield o allist of words
* under the headings, places of work; worship, study ete: Names of
- various occupahons, coms of dlfferent countnes,fammals birds,
~ flowers, leaves etc e g B T Inpha

i) Bulldmg of word clusters worcl famnlles word lists etc.,
helps students i p;ckmg up new words Examples of these are

~Waords Cluster ';_ Play, Player Playmg, Playable :
Word Famlly i g Help, Helplng, Helpful Helpless
R Helper - g

y: Care] Canng, Caneful Carefully,
Careless carelessly L E

Jv) Rearrange letters of*the words in. capttals SMILE

(MILES)LEAST(STEAL) CHEAT(TEACH) L --; |
Lt hy) Cl)m;)letelthel’hrases Apxece of ....... Agroupof 3A
ot of..;.. 3A htﬂe‘ of V\ httle of A erowd of ...... FA
-roomof.f..an % Sy HETL Y 3 a?
w) Pait the words in lnstsA Gy gt e |
AL Fg B AnswerAB - o
[1 Raptd o 1, Anger | _;Answer (1 3)
2. Wrath- g, Forbid .. Answer (2. 1)
3 Vamsh ,3 Swift . Apswer (3- 4),, ‘

4, Prevent e ..‘-'_4.'Disappear . :. Answer (4-2) ¢ ir e

-y

MLy .

e .

. ——

. -
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5.Slow . . 5. Cool. -~ - Answe? (5.@)
6.Abundant . 6.Lazy .~ Answer (6-7)
7. Quiett 7. 7.Plentiful . Answer (7.5):
(vii) All these words start with letter 'B'. jn
Find them out; (i) An item for food. ~ (BREAD)
. ® . (i) Students' best help. (BOOK)

. (iii) We rest while lying in...  (BEDJ"

- advantages? . o Ta m 2Ly
~ Ans : If we want to get more information and knowledge,

5'_. What‘_' are ‘the study skills ? write about its

‘we have to go through many book, journals, references books

and encyclopaedias. There are two supplementary skills which a

‘student ought to learn. They are 1.Note Taking skill 2. Note Makmg
- skill . These two skills together are called study skills. -

' Note Taking' Sill: It is an important study and writing -
skill. .1t is done into two ways . A R

- Listening to. lectures, ‘speeches, radio talks., quiz .
Programmer :and seminars. It is important at college and

-University level. The student has to prepare notes to himself by
- reading books. A stident teacher must be a walking
- encyclopaedia. Whenever he listen or read he must note down

- important points. e '

- . Teaching of Note-Making : The following factors must
be taken into consideration while teaching note making.
1. Theteacher has to give practice to pupils to read the text as
many as possible. ” ; '

-2, Impoi'tapt points in the text has to be underiined.
2 .

From the‘ given points, the teacher has train his pu.pils\ to
pick up important points among them. - ‘
4.  The points must be arranged in correct order.

5. The points mustbe in a note form but in lengthy sentencés.

g I\.I.o-te Making_ Skill: li is an important stucly and writing
skill. It is"the ability to make important points from reports.

,' reference books, and news papers. The student has to study books,

reports, news papers journals and magazines through skimming.
He has to make or prepare a note on which he had read.
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Advantages of Note taking and Note maklng akllls. 3

1. . . The student can note down the important points of a lesson
and can prepare an elaborate essay.on it.: 2 ‘

.- The student develops reading and: Writing ab:llhec
He can increase his spegd’ bf writing. ** ;
These skills are useful in la‘ter life of the students

t ;AHe leans summarizing‘a’ speech preparing newS ltems and -
writing articles to'the | magazmes ’

| Mind Mapping: A Mind1 map is a dtagram used to vmually
organtze lhformatton Ttisa graphtc representatlon of the whole

- talk or lecture, In this'technique; we need to use our cognitive.

and analytical skills to ldentify whith Idea’ar fact relates to which

- main Idea..While using this Methdd; we use our critical thinking

and.try to create a Map of the who]e Informabon that'we receive

. in lecture. A mind Map is often ¢reated around a smgle un concept

, drawn as an image in he centre of a blank lands cape page, to
whlch ‘associated representatlons of Ideas such as images, words -
and parts of words are added: Major Ideas are’connected directly
to the central concept and other ldeas branch out from those.

- Mind Maps ¢an be drawn by hand as rough Notes durmg ~
alecture, , meeting or plannmg session, We should use this methiod
when the lecture concept is heavy and well orgamzed |

When creating'a mind: Map,there are several elements to '
consider mcludmg the Maps central Image colours, branches ,-
keywords and Images. " - " :
Advantages of mind Mappmg .

’ '3- ~ It can be‘colourful and athractive .
It helps track the lecture or talk v1sually Ky o,
| -z- ~ ltis easy to review the whole In formahon ln no hme

‘Brain Storming : It is a common method that can be .
used for generatmg Ideas. The teacher in the class can act as the |
moderator. He/She defines the situation and prowdes the studenis B
{o give us many solution to the problem as they can. £

The main goals of brain storming techmque are to bxeak as

at of our habit bound thinking and to produce a. set of ldeas )

! om whxch we can choose



thesauruses rencyclopadras ‘manuals,. journals, catalogues
- charts; maps, schedules, and 1nd1ces For individual and to require

e cé?.s.\v

1 4 i . a
- ! \ -
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. Brainstorming process : Arrange the seating -so that
the partrcrpants rcanssee-the black board- where the generated

- rdeas are.written in bold letters, in short sentences.

- State the problem and-ask the students to give 1mmed1ale
responses.. Ask one student to record the ideas. Acept all ldeas _
- without comment, .
. Afterall the. ldeas are presented review the ldeas and add/
delete , categorise and finally. Summanse )
Advantages.
T Helps in expansron of vocabulary students search
- for words.to express their ideas. _ ,
Develops confrdence in speaking.
- Enhances thinking skllls

6 What are. Reference, skills? How do you use'

;‘.Dxctlonary, _Thesaurus and Encyclopedna whlle

5 'Q.',teachmg English? 7 * 0

" Ans : .Reference. slnll is nothmg but referrmg dxctlonanes,

knowledge ‘one mustuse. vanous referenoe matenals connected

-

wrth readmg - N | -

| Drctnonary It is: the treasute of words Students can fnnd
. the words in alphabehcal order. They can find out the meaning,

s .*spellmg, pronuncratron .and the usage of the words . we can find

--ouf Wthh part of speech the word belongs P

Use of Dictionary: l NS B e

1 - . Identify the relevant meanmg among anumber of meamngs
- listed for the word. - RLF 3 ¢l

. Gatter information on grammar and usage AN

: . Ascertain the spelling and the pronunmatron

- Assess the appropriateness of the word at vanous levels

o Thesaurus' It alsoi helps to fmd out the group of words on

.. .-one alphabet: They are more useful like dlchonary We can
" find out a wide range of equal words in the saurus

Uses of Thesqurus. SR :

1. =A lhesaurus provides us synonyms fora word we have been )

‘over usrnq l'lx. Journey-travel, trlp, tour '
e .

|




2. It helps to expand the vocabulary “E
3. Itis more useful for journalists and wmers in Engltsh
4. - ltis useful for replacing wea}; and vague wcm‘.ls py congr
- one, o w
5 It helps us lo recall a word thaf may be elucllng u:s e "
- Encyclopaedia:’ These are also quick reference (or) gulde A3
- books in many volumes giving informatior in every §queqts Tbeg Ey
. axealsosearchedasdlchonahes for references Tl'le;lah‘efR Qﬁfége i
itypes-of: encyclopaedia, Ex:. scienoe, Chlldren HerethevolumeS’ o
are in: alphabehcal order:: ‘These are more useful for. a’t:lvemte 1""u'
" learners,_ research students and épeciallsts‘_},yhéj néad st '
'any subje(’;t L
What ls Bibliography P ,{f-.;-.,; 2y -"'?ll:”'-'"f-'l‘vi" BB .
:An§ 5. Blbllography (fron'p ‘Greek:; bl, ds Vi Ellscxplme is
' tradxtlonally the -academic:study:of books ‘as’ physical’culfural 4
objects;:in this;sense;:iti s also known as: blbhpgrdphy‘(‘{rgrq: \’
Greek). Carter and: Barker (2010) ;lescnbe blbhography_aé a'tuk t:l:;'jfvf
fold scholarly dlscaplme-the orgamzed llsting:of bOb s?-'f =
, ~(enumerat1ve blbllography) and’ the- systematlb descnptxdn’ >

;
| &
( .

“f‘—q" >

" books ag ‘physxcal objects (descttptlve bxbhography) S ""%"5&1
"+ Teacher. ‘motivation:and‘iconfidence -ate" the dnrecb ;“
| determmants in student classroom learmng Successful S ‘2;.‘,1;.

e Technology mtegrat;on requires teachér skill, tranr;mg,g'};;,
Mmotivation and access to applicable tools. Students il g »px‘,{._
| Rarely respond posmvely to technology exPomre tvherr RN
there is a lack ‘of endorsement by the teacher. & .. po 1 ;.;" ,m'i

Teachers are-quick to ovarcome factors such as hnxlqt‘y ln ‘~ 2

'usmg new technology, but show fo changa their - ke 3.;,
Perceptjori on percelved beneﬁts Whlch respecf p lng
theory, we are concerned with processes of
‘Learning’ and conditions that promote successful lnnguage
leamlng Teachers riay develop their own
- 'I‘eachmg procedures and theory of leamlng ol leamlng
They may constantly revise, vary, and modify teachlng/hmmng
procedures on the performance of the leamners. Theory does not
dlctate a parl icular set of teaching technology and aciwltl,es
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UNIT - 4
INTRODUCTION TO PHONETICS

1. What is Phonetncs ? Write about classnficatlon
English Phonetics? .

Ans : Phonetics is that branch of linguistic science which
deals with the 'study of speech sounds, their. Pronunciation and
script. In our country, the teachers in Enghsh need not acquire all
the knowledge to professional phoneticians. A basic knowledge
to professional phonelicians.: A basic knowledge of Phonetic is
. enough to help his / her to acquire pronounciation and frain the
students in good pronuncxatnon

- The primary.source or the initiator of the speech sound is
the stream of air that comes from the lungs passer through various
speech organs and finally goes out the mouth or the nose.

-The vocal .cords-are the first organs that the air streamn
encounters and by the vibration of- these vocal cards we can
produce different sounds. '

The sounds which are. produced with the vibration of vocal
Clasmficatxon of Enghsh Phonemes S

O

f

et _Phqmja'mes"tl_?}' R
Consopants 24 Vowels 20

Voiced 15 Vdicg'léss 7. Pure‘ Vowels .;:-Dip"hthong 2
Short vowels Loﬁg vowels
7 5 !
Cards are called "Voiced sounds" and the’ soupds which:
are produced without their vibration are called "Voiceles" car.
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The otherspeech organs are lips, tongue teetH; té}éth ndﬁe,'_- .

Hard Palate; Soft Palate.eGlottis ep:glottxs wind Plpe hungs
dxaphragm, nose, Pharynx and Uvula dihad s alei v '

2. Deﬁne vowel sounds. Give exampleu ?

Ans ; The, Enghsh alphabet has 26 letters out of Wthh 5
are vowels and the rest are consonants These letters and letter_
combinations’ give rise" to 44 sounds, Depénding upon the’ air
passage andiobstruction of ait.. These 44 sounds are devided mto
20 vowel sounds and 24 consonants, . |

i}) ToAI0O ‘1

Vowels : Vowels are the sounds m the produc’nonfof which R

~ there is no obstruction’of air. They are produced by the vibration' -
of vocal cards and the-air passes freely through the moutH. There
are 20 vowel sounds, out of Wthh 12 are pure vowels and 8,are-'
- Diphtongs (or) i lmpure vowels

~ Pure Vowels ;"M::i ,“-; “;n:s :‘A .' W
Sound ¥ w%d Y w"Sctipt (Phqg;etxc)
1. i - §_t, ink,. brick ,' s Sityink, brik, o
2. .:i:',; sea, tree; seen : trl., Si: n; | M@v
3. A gun, fgn hgt EATI g/\n fAn hat
4 a father plam, Iaugh ;-' fa; aa pam laf
LA  said, fnend met;-. sed frend met ;. .«;‘._.
6. U . push goodfootv r‘ﬂ.pu[ gud,fut
7 U ity food; tool i fruittyduid, th ‘~
8 & Bank man, ant | 'bmnk man;’ sent
9, 9, ; Hot boy, salt 'hot bal Solt i
10, 5 Hall walk c‘aught hE lwok kot
11. o Permit,: brother, snster lmelt braaa slsta
12..9:0 erd girl, heard " bo:d ga: :, ha d

The first seven sounds we fmcl in our mother tongue also. 's
The other five sounds are peculzor sounds in- Enghsh whlch we 3
o not get in our mother tongue 1 AageE

The symbols with’ colon, are long sounds or long vowelsf‘- 1

and the rest are short vowels i g E o M
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‘ What is Di‘phthongs‘ sound .? -lee' examples.
Ans: Diphthongs : These are the oomblnatlon of the pure
vowels each sound starts with one vowel end with another vowel

ei
ol

ou
'ig"‘

. eg. -
“ua

“ap v

_au_‘; '

s day, may, say
* my, eye, sky, |
boy, toy, joy,
. 'ou't,"sh'o'ut, mouth

SO, Nno, row‘ '

B near, clear fear’

. a:r, chalr, fair

sure, pure tour

. dei,’ mel, sei
| ‘mai, ai, skai
' doi, toi d3oi

-aut, faut, mauo

.:,!

sou, nou, rou

_nm Klis, fis
ey tfep fes
sua pug, tuea

Mentlon consonants sound with examples,
~ consonants : Consonants are the suunds in which
a the air is in’ someway lmpeded

P

b
t
d
k
l-
M
n.
L
O
J
f
5
r
l
s
3

“park, - pen’

" big, s bend
i _ table; tfea
g drmk dream, doll

kmg,. - clock‘

pank pen
blg, bend.
tin, teibl, i
| dﬁnk, dri:m, il
- km, - kiy:k

"goal, - flag ;. goul, " flag

. Meet,:;. blame, "
-r_neck plnk“ AT e
kmg, _.rmg, km,‘,
‘thought thmk ¢at
fthese lhom g Jiz
frlt, - food” . fruit fad
sister, f _’slng‘, ,ststa ',:'.'-I, sm |
.round. .. read " "rouncl;l Crid
lovely, " long« . .lAi. 1
sheep, o shout |
measure, 'treasure,

" nek, Cpink -
~'¥in English inglis
b £27 A
rdaw

ol
S ip “fout
mez g, treza




Coth o chair chin | lfea t‘}in .vzrf
19, .dejudge, . -"iiloyJoin L o
v Chall " hoty;. ha it .’.hot ?r‘
210 7 ju Syour, -fy(.m," | ..,; .
22, v Vel VVastf i n\iery, 5 v&,zst
23 w k! WOrld ‘weék“ 1t wfrld"” itk
BAL i b g R o

x’l;

f:.-.
5. What ls s!ress ? ert about lta typgs st B i
. - Stress; -Stress is the force. with: ‘which’ We-letter, »wordor fw’,_j
syllable. in & wdrd.-A. syllable is the: combination:of-letters: ina-
- word, It is the systemiof giving: importanide to asyllable ity a word:«:
or aword in 'afs'eirj;t\ép’gé ‘Airig ejected from the' ltmgs or aparbaﬂaplf o
effort which détermines the prominence:of syllablelor«a:ixlozld 2bss|
~ Kinds of Stress : Stress is of three'kinds, - 11 -3 i '
1. Syllable stress: 2 Word stress: 3. Sentencestress; Bk
1.  Syllable. stress,: :Syllable i fs WOrd@npoﬂ oﬁmWOrd
Pronounced by a smgle effort of voice.. ' o/ T  Luity odni
There is varidtion in: :stress on. syllable in’;English.: The'"c
importance points. aboutit are a: there are words of twg syll'ablesw s
with stress on the: ﬁrst “Eg:: doctor Sister. Doty siid poit e (atipi
: There arewords of two syllables thh stress on the seoand TS
... ‘Egi-af 'gain,, mis'take P8 St WA
c There are wordsiof . two syllables wﬁh stress on both :
. Eg Siriteen; ‘'unknoivn :- e R -wn«\w—od s
d. There are words wlth three syllables wnth stress ug *thmﬁr i
Sirsti on g R R U LI B Rt K TN orht:
: holllda holtol graphy R R Gind
e. ,,'Ils:gere are vsv,'ca’?ds w:th three syllables wlth stﬁassbnthe

i seoond ; ;v--._r;zgi.- SRICIT .‘sni Ml ,151190
Eg: dic!' talhcbn, tol'molrrow Ry l"‘ Mok Buln
f. - .There are words with three syllables w1th stress on l.he |
.lhlfd d Vithit N w8 R " H‘,:l b
Eg: un/der/: ,lan R ¥
q. M?brdl;/of l/our syllables have usually the stress on- the
| last but one. . _ g wel el

eldul'(.alllon b i
h. l%% word of two sylfabls is Used as & Holif ‘A a vérb
lhe houn wnll have siress on the first syllable and the



verb on the second syllable.

Eg:con/duct coni'duct
- “{as Noun) (As verb).
2. Word Stress : i

a. Content words are stressed and structural words are

not stressed.

" b. . Nouns,  adjectives, maln verbs and adverbs (content
words) are-stressed, where as articles, preposition,
auxiliaries: conjunctions personal’ pronouns ‘are
“generally not stressed.

c. ~ Words with more than two syllables have pnmary stress

and seoondary stressed LEae %
3. Sentence Stress : ' ‘ '

-Sentences are however dlfferently stressed accordmg to their

.meamng In'a some words afe more important than others and"
this is indicated by stressing:the words leference in the stress’
leads to different in the meaning. ' -

Eg : He is my uncle. (not any one else)

He is my uncle (why'do yiou doubt) -

6. -What is:intonation ? Mention its types? :

Intonation 3. The riseiand fall of pitch in voice is called
intonation:; It is-the. variation:in the Pitch. It is the mechanism of
vocal: chords.:In pronunciation: Intonation is very important.
Intonation brings a rhythmic:flow in the language and becomes
musical. It plays an.importantrole in the language speech.

A.W. Frislay defines, "Much of the meaning of the spoken
language is conveyed by -the tune to which it is said". Intonation
can be- defmed as:the. varymg patterns of pltch in a sentence
- structure.

These are three types:of mtonatlons in Enghsh They are

- 1. Rising tune 2. Falling tune 3) Rlsmg falling tune

1.Rising tune. (Intonation) : The rising intonation

generally takes place when we want to assert some pomt (or)
give command (Or) order (or) in & questlon '

-——/
Eqg: Bring a glass of water (order).

Is he going? | )
II. Falling intonation : When we have courtery and
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Wtite about language 'laboratory

it Ans. The. ‘miost Important advanceymadefln language 4
: teachmg isi the language- laboratory:’ Thoﬁgh ‘innovated-in'the j

,v-\ b3 S

i ‘USA. it gamed ground rapidly. in‘the U. K:in lafos ‘A'language ‘-

Jaboratory allows'much time for oral and- auditory e)lpenences if:s,
- affords opportunities for. the student:to hear thelanguiage’ spoken

- by a native and to practice. speaking in the;language theselves. -
A language laboratory: provndes for.a well designed and carefully .

: % " produced. paﬂem dnlls and"?ﬂlusre!l_eves the jeacher of>endless

. repetition of pattefrns-.;.:,:;,-i.,. i Am,g
Teaching ln hnguase ]pbp gtpw ,;l B r-é" }.su ; t".'.s.‘.‘ RRECte l
i Theeacher first playsa thiaster tape The sound&‘ui'e plcked
--up;and .reCOrded on the separate“tape reeorders\]g\e .t__ _ln 0
eaéhbooth s RS \;"}1 P
: The student hstens to his wpy of the tape and at speclﬂed
. stage make -oral responses tatit. These” responses are

recorded by the recording équ1pment in tlhe stu
: ool H,,
Ea&smdent can'go back aver his copy ofthet ph TR
. fimes as he requires ‘listening 1o both the pter" ol g_m.;_..f,j_‘:j"
mdgﬁa] hom the master tape andalsq o} 3PONLLR. ST

| lf he" de?ﬂes tha; ‘ ‘hqgtnpl‘-."_be;r sl the 4.
defective fmme unﬁl he succééds B gk Vi
5
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Features of language laboratory :

L. Self pacing : Language laboratory permits student to
select any one of the tapes from the. control placg. He can take
the tape to his booth and play for his-own benefit regardless of
what others are listening. Thus every student. works at his own
speed. A slow worker would not much retracing whether a fast
worker would do less retracing. | :

2. Retracing : In intensive drill practice, a student should
be able to stop the tape, hear again the sounds and practice them
by imitation as often as he desired. The student mu_s-t determine
himself whether he has performed accurately. If he thinks, he has
not, he must be able to repeat until he succeeds. That is called
‘retracing'. . 1 T : T .

3. Library operation : This enables the students to select
‘anyone of the tapes from the central place. This permits self-pacing -
‘and self-correction by,retracing.‘This form of operation permits
maximum indjvidualization. However, this arrangement involves
high cost as it requires tape, recorder for each. student, a large

stock of pre-recorded tapes etc. P o mE F >
, 4. The console : This is the control centre where the
Instructors equipment are located. - - -
Advantages of a language laboratory : | .
1. The learners can listen to the native speech rather than the
- less than perfect speech of the teacher. - - -~
2.. The language laboratory recognizes that the spoken form
. -of language is central to.effective communication. It provides
' more.increased time to the student for active: speaking: -
3. It allows self pacing. He can hear his own mistakes and
- correct them, o SPRTL LA e
4. Ina normal class room, a learner is inhibited as he'is being
' listened to by other, students when Ke is praclicing. In a
~ language laboratory as all the students haye earphones, he
‘can spend time in'practicing without

being listened by
- others. He, therefore is less inhibited than ir, a normal class

instruction to a student withput disturbing the whole class,

_ acher from the chore
ndless repetition of practice materia]. -

6. A language laboratory relieves the te
of presenting e



UN lT 5
LAN G UAGE ASSESSMENT AND
EVALUATION

L "Discuss Verv ’brieﬂ' 'the coneebt:."‘nnd};"p';néé_g,-.-(‘ﬁ’;‘-
Evaluation 2 : Al e

" Ans :-The concept of evaluation has been deVeloped by
Dr.B.S.Blooms, the famous educationist of Chicago ~He'brought -

this concept to. Indxa in'1958; Accordmg toDr. Bloom evaluation -
is a social‘and: Psychologlca] activity, It'is generally concerned
thh scholastic’ achlevement of plipils ata parhcular age or grade :

+ Evaluation:iin“a system of* educatton -aims at the" ‘many’,
snded clevelopment of the perscsnahty ofthe chtld Ttis'z pn tmportant :
tools in the hands of teachers'to’ help the learners’i lmprove ‘their.
achievement in scholastic-and’ non-scholastic’ areas* lt is.a part
and parcel-of every:teaching. leammg activity, -+ : L iE,

: The concept of evaluation'i is connected w1th objectxves of -
teaching and techniques. Objectives and techmques—have totake -
into considefation the languége material, ‘the text book and. other *
instructional material which. together determme the, nature of the ’
instructional programmet b B N

In modern educational practlce the tenn evaluatnon 1sused ;
in the place of 'test: or.'examination’.. Evalnation is, much. more
comprehenswe than test or examinatlon -"*"“';“'"‘”"" % ,-‘--;r:\-*..;-.f., :

In educat:onal fleld we. desxre to- .bringaut-certain.
modtflcattons in the behavnour of the learners. While teathing
Enghsh we belive that, its learmng w1ll bring certaun mbdlﬁcatlons
in their behaviour. e RO S

The process, of evaluation is lmown in a triangular form %

' Objectlves

s

o
\

'Leam’lng Experiences gt _I quljura_tl’on |
. _Definations : : o | o 2,
. J.W.Wrightstone, “Evnluation is a new technical term



introduced to design a,mqre'fcolmprg_l)épgi\_{g_-_@:‘Qnggpg_;gfé

measurement”. .. A i St e G

. The Kathori Commission believed that, it'is an integral

part of the whole learning process and s intimately .

connected’ with: the. formation and’ achievement. of .
educational objectives..” - R pa g N

Use of Evaluation : "%~ '

- L= Evaluation helps to

4

It

N
3

o claify educational objéctives -
It helps to reform the educational process. s it
It offers opportunities.for better leéirning activities. . *
It helps to give a clear estimate of methods. .. - - v
It can also help to reform the curriculum. o el
Besides testing the. literary. achievements, it'helps to know :
' the tastes, interests,:aptitudes, -behaviour and social
adjustment of our pupils. ™ T T

VUL N

Teacher's success and his own
o+ byEvaluafion, . - . o TR

Describe. the types of Evaluation'?2-: ~ " s
Types of ’-E\}alu&t‘ipng:",:ﬁya‘lua_itioq can, be classified into -

e

abilities can also be known

three viz. diagonostic. formative-and summative depending o .

the timing and purpose of evaluation, . R oot g =

_ I, Diagn‘ostic;I.;--'.Eva],_t_;ié;‘iph, : This type.of evaluation .
is usually done In the veginning of the teaching learning process
in.order to find out the strengths and weaknesses ‘either at.
individual or at class level: This helps to design the courses and

curriculum according to:the abilities of the learner to overcome
his deficiencies mknowledge,understandmgand skills, "~ .
T | Formativ_e'jl_Eval‘i'{tﬁﬂbn"'-':j-LTh:e._' formative type of
“evaluation 1s concerned.-with:making decision relating t6 forming

or development of the Individual as Wwell as’ the curriculum and -

the courses. i TRES T e el O e o

HL. Summative;Evaluation : Summative evaliiation is
concerned with making: judgements about a finished product or*
process. Terminal and Annual examinations: Weather internal or
- exlernal are a good example of summative évaluation but it must

be necessarily be terminal, "
Tools of Lvaluation L 3, R _
Different tools can be used to assess or evaluate the teaching . -
learning process. Theyare, . ) Wkt
1) Observation, schedules - LR
2)  Check lists, inventories ’

: v &9
SREETLER I E 22 V8 Y Y.

¥ s



L . 2. Explain characterlatlcs ol a good test ln Engll;% ¢

I _ * of evaluation 1.: Valrdlty 2. Reljability 3. Practlcabilrly and‘

Qualities of a good test '[eshng is an, jmportant p

objectivity. Besides these Qualities there are other minor qualltléa
also. They are scorablhty, clearahty, comprehensrveness, graded,*

 and interesting.

4y fa
I. Validlty A test is valld when what 1t mtends to measurﬁ
“In the selechon of any fest two questrons must be consldered
XNy _.What the test precisely measure. -
- .2. ‘How well does the testmeasure.’. AT Ryt
.. The subject mattet.of.the. topic must be known to 3 large i
..population but not a limited population. Again the test must
- contain face vahdlty, content validity and empirical valtdlty
[ I1. . -Reliability : Test. must be. reliable'as a’ measuring scale.
"~ Reliability means:the stablhty of test ' scores. It should rate’
. “the same candidates at the same scores even 1f lt is exammed
c++ - by the same or different exaniiners. ' |

" -3: , Practicability.: The test must be practncal and usable It

=should be finished in.correct time ‘allotted; It is neither too
long or short.:It should keep the chxldren busy lt must be ‘; s
manageable to conduct.” :
4. Objectunty It'should yleld the same scores m'espectlve
: . of the person who scores it..

5. " Scoreability : By i usmg srmple techmques it should be
8 f scoreable: Through-usirig a key nt should be valued qurckly
6. ““Clear : The directions on the questlon paper muist be c.l__e_ar

- so that the pupils should notget’ confused while; answenng
7. Comprehensive’:: Test should cover the whole.s busc,
containing: large vanety of [« 0|ce to answer easrly the
= chlldren BT T N IR S S o ) SN B ;,..':. Yy

i 8. 'Graded : . The, test must be accordmg to. the age and

+. intelligence of the pupils: g ﬁ
© 9. ’Interesting : The. tescmustqeate interest among chi S

S+ 10, ',Multifaceted questions : The questions in the, test must

__be'more and varied queshons so that the pupllscanmgr 57
them L,astly ‘ - ’--?”
_}v What is centmuous c omprehenslve Evaluatlonte‘:.%_._
(C.C.E.) and what ‘are the navuntages of it:? B
Ans : Continuous:cormprehensive evaluation, means
assessing the children contlnuously through out the.course. As
we know that evaluation is a process through which the teacher
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knows to what extent the children have acquired the knowlec!ge
This can be assess through different activities in every teachgng
class. In other words we can say that CCFT is a Formative
evaluation that should be down in each tea_\chsmg class through
out the year and summative evaluation at different stages. _

Advantages of continuous comprehen§ive Evaluation :

* The CCE helps students aapraise their own performan_ce.
* The CCE enables teachers to modify their instructional strateg,_xes.
* The CCE helps in making evalution less stressful and anxiety
free * The fast learning students will be benefited as teachers can
plan and create enrichment. activities. * The CCE strengthens
teachers to prepare their.own TLM according to the needs of the
students. - "

4.  Write about oral tests.

Ans : Oral test is a process.of assessment which is used in
the case of untested by writteri examination. It is used to know
the ability of the students in Spoken English. So, the exercises like
the following may be taken up in oral testing. ==~ .

* Carrying out a.spoken direction * Writing down the gist
of a passage just spoken by the examiner, * Answering questions
arising from a passage just spoken. . S |

- Advantages: of.oral test : * Both the examiner and
examinee sit face.to face and the examiner can give a proper
turn to the test as the situation demands. | .

. *Alarge number of areas can be covered and the knoWledge
. of the student can be assessed. o7
Limitations of oral fest : ot -

* It is difficult to pose same questions to every student. * It
is difficult to test each student on the basis of total syllabus.

5. Explain the written tests in teaching of English.

Ans : In the'case-of written tests the students answer the
questions in writing:: Written tests are wsed in both formative,
summative evaluation MR e ‘ |
Written tests'can be useéd for testing the following Items

1. Composition:: The following types of questions can
be put for testing the: expression of students * Writing letters to
friends * Develoning a story from the keywords

‘2. Comprehension : * Comprehension of a passage *
Comprehension of words - - |

3. Language study : a) Grammar b) Sentence
4.-Vocabulary ; Vocabulary is the key for success in any
language skill : A"
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) Spelling and punctuation b) Meaning of words and - -

phrases c) Word Building * = ™ -~ ¥+ ey e 6
6. Write a short ‘note on Self ,.Evgl_ﬁgg_ifah, S TS
Ans : Self Evaluation is nothing Wit assessing onie, self

NEPOL f
sty g

R

‘through this the student knows his strengths and Wi¢eknesses. He -+ -

can rectify_his defects. and’ achiéve good fesults, * In the self

-----

evaluation the students put questions to them sélfs arid know their

defects. L
7. Write about peer ‘evaluation,

Ans : Peer Evaluation'is ndthing but evaluating his class
mates or his age group learners. This is more useful in the case of '
testing Janguage ability..It should be both subjective’and objective;

It is not nearly for fault finding. Peer evaluation will be done not -
only in the class room performance but also in the out door

activities.

- 8. . Write a short note on group éval;u'_ation.

Ans : Group Evaluation -is the same to-that of peer
evaluation. In the case‘of group ‘evaluation we ‘evaluate the
performance of class mates; seniors or juniors or.teachers, friends.

and elders at home. Thishelps for. the growth and development

of the learner. e :
9.  Explain the following, , . ..

~A) Typology of questions b) activities and tasks réﬂécﬁng

creative and critical thinking ¢) enhancing imagination

A) Typology of questions : There are different types of
activiiies of questions. to: evaluate learners activities .and-tasks . -

reflecting problem solving.

. 1. Choreography : The dlfflcu ty bf“ind;antihfyilng the main ..

theme and stanza wise theme and bringing out the message can
be done through thistechnique.: - |

2. Puzzels : Few puzzles can be given the st_udeh:ts_‘ rhéy be

asked to solve.

3. Argeuing : Instruct yé'ur stu'derxts'to make their. __ "

arguments convincingly. .
- Use opinions’ ; :
-. . donot lose your temper or get too emotional
- use facts : sy
4. Riddles : Riudies arc inlciesting to the student to soitse.
They increase thinking ability and imagination. Py
5. Glving project work : Project include a wide -rarge
of themes that are socially relevant the learners have to emplore.
The theme by | '
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. you discuss topics in class or at home and put forward different

points of view, It is called debating. - : . -
b)  Activities and tasks reflecting creative and critical
‘thinking. . e | ke
- Ans : Critical thinking is the ability to think ‘clearly__ and
vationally. It includes the ability to do reflective and independent
thinking. - " :

1. Brain storming = Bran storming gives the studenits the
nature of project-work and how.it is to be carried out
* Building up unity. in the whole class :
1 * Sharing in' groups and reaching at agreement on the
tools . , ; % e, SR

2. Interaction : Interaction based on the picture.

3. Reading :Read the lines and answer the questions.:

4. Story : explain the students how creative and critical
thinking help us take important decisions. .~ - °
c)  Enhancing Imagination. a

1. Writing Diary : Askthe students to express personal
reflections, thoughts-and feeliri 5 encourage them to use variety
of sentences, self:criticism and, future plans: |

i

write a paragraph desctibing the picture.

=

2. Description .» Give a’picture and ask the students to

3. Invitation : Prepare an invitation of house warming

ceremony to invite people. P

~.

+.. 4. Letter writing :: Ob

writing a letter.
~ * Using appropriate langtiage -
* Using proper word fofm's. o
* Stating the context i : 0 SN
10. Prepare tests for different skills of language. .
~ Tests for Listening Skill : Pupils may be given simple
activities 1o fest their listening ability. |

*  Teacher voice is the best aid to test listening.

of Teacher can take the help of mechanical devices like radio,
tape recorder or language laboratory

* Listening to conversation of others and entracting important
information, ' | =

¥

Few pronounciation tests can be give,

8) Colleting data b) consolidating it using differett formats.
. ©) Write reports on thein %Malke presentation in the whole dlass
.7 6. Debating :/A debate is an organized argument when

ﬁé&e the fél{o@ing aspects while-

e



| Y
‘The teacher can say few words of similar. sounds and see if
.- they.can recognize the differentlate the $ounds |
B ‘Tests for speaking skill :© A
1) Role play 2) conversatlon 3). Group dlscusslon 4) A
pncture can be displayed in the class and students are asked to
comment on it. 5) Pupils may be.asked to talk on their évery day -
actions, daily routme thenr famlly llkes and interests etc in Enghsh
5) Narration. " g & b e
Tests for Readlng Sldll . '
1. Matching of words and sentences cain be g:ven # §
v 2.~ The: stidents ability to capture the authors mood atﬁtude
© . or.intention can be tested. s .
- 3. Jumbled words and sentences can, be ngen and they may*
g 'beasked to rearrange. - W R
-Test for writing skill ;. o '
3 PR Assng‘nment work and home work are way of testmg thexr .
“writing, 20 e
2.~ <Regular shp tests in the- class can be used :
3. . Testing their style of wntmg in thenr ongmal productlons '
4

.can be done
_Creative wntmg can be at tempted at semor stages C A
, Testing study. skills and Refererice skills '1; How -
-abbrevxatnons and symbols are {15¢d in the notes may be noticed. -
2. Fluency in generating ideas can'be tested 3. ‘Whether heading
- and sub:headings, are- used properly or not‘can be’checked. 4. -
Whether diagrams, tables and pictorial representations:are’used
.- can be tested. £ ‘When' the teacher teaches,:the smdentsmay be
- asked,to take.fotes of key pointsiand: how it.is written ¢éan be
. ‘fested.-6.:Studefits may be asked to reder different boofcs and iy
make notes for gertain topics. " " . |
F “1. ‘What is SAT ? How do you prepare a test paper to _
= _'* ."  ® test the scholastic ‘achieve; i sf ? S
Ans : The yéar plan is followed by the unit plaii's -
& ul'umately followed by the unit test. In the unit plan; thelaststage

- isthe testmg procedures. It is said to be the unit test. tisa ‘small -
' test to be given atdhe end of teaching a unit. At first, testing gives - .

an idea of how far e learping has taken place. Secondly. testing
in:proves learning if the results of resting are suitably made use
for feedback or remedial teaching. Thus teshng should be pre i

planned, s )stemnhc and scientific.
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Testing is done to develop the.objective like knowledye,
comprehension, expression-and appreciation. Due weightage
should be given to all these objectives while conducting the test,
The duration of the test can.reasonably be fixed for 45 minutes
and marks for 25. o " | .

1. Weightage to objectives : Accotding to the unit test
in English language questions ‘are framed, based on instructional
objectives. The English lessons are taken from VIll standard, the
Kangaroo (Prose), The elephant (poem). -

Hence the paper must give weightage to dilferent objectives
in planning the test, [ -' :

'S.No.| Objective Marks | = Percentage
: of Marks
1. ‘Knowledge 6 . 24% -
2. Comprehension | - 6 24%
3. - Expression 7 28%
4. Appreciation 6 24%.
' 25 | 100% -

| Weightage to the content : The teacher has to decide

the content to be tested:Due weightage should be given to the
different areas of the content which are included in the unit. In
language - testing, -the: content includes subject matter in prose,
subject matter-in poetry are elements of language! =

S.No.[ Content . .+ |Marks | - Percentage..

‘ = | of Markg " -
1. | Subject nia’tt'e’r . =[P o
o __in'Prose s e ] At gggg e
2. Subject matter | A R
; in Poetry " ] 8 32% ..

3. | Elements of language| ‘5 20%
- e |2 100% -
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3. M‘elqhtag,e to tlm form of qnesthmw

The testinclude both sublective and objective type queshons"

Fke essayy short answer! very short answer type and db;ective
type questmms by

: B : : £ | v,
S.No l?onp of. - ~No_;of~ Mmkh Pe,ro#mtage i3
lquestions | lquestiond R IR Yt ' =\

Ko

Essay . 1 , g | ié%
Shertiangwer - | 3. | 6 | 24%
Vety shoitanswer] 5 - | 5 "|- 20%
b e alae T o5 e d00m ]

| oo [ po ]

4 Wenghtage to levell ofefﬂciency The test sbould '
not be tot: easy or too: dlﬁﬁcult A tést should provnde opportumty =
to the 1ntelhgent -average" and below average- students in-the =
English: class. Hence all the. test ltems should not be Very dxfﬁcult
or easy Due wenghtage shomld be glven to the level of d1fﬁcm'y :

S.No. ‘|.. Liweloufdnfﬁ(;ultles Marks .. Percentage

_ 2.0 Average *‘ ,_12,:’ = 48%
3.. Difficult SN PR 24“?%_@.-- ;
Acoordnng to the four welg.htage tables, a three dunensloml
chart called ‘Blue-print:of the English unit test is prepared
Question, paper shou}d be prepared The blue print shows the
distribution of marks to different form of questions glven i
different content items to test the achievements of differsnt -

ObjeCUVBS The foudh weightage table is not shown in the blue Y
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Q“esﬂon paper (An example) i
' Unlthest rrdioh boaalt gdesd _,w IR
Subjecct : Engllsh ».f’fu ‘f =1 , ' Marks 25 ’
Class : VIII Pnrt A : Tlme 45 Mts.
General Instructlons s
1. . Read the queshons carefully and answer all df them pa
2. - Bequick in answering: = . - I o
3.  Answer the qt_xestnons in the space prov:ded in: ﬂue‘cit;esilon.
paper itself. P F . Rrt) B TR
I. Choose. the correc.t answer ‘and wnte the alphabet
- :in the brackets given ¥ e Vit s el 2 Xl '=1-
1. .What do Kangaroos eat? - ‘~ R caviel 1
a) Grass - b) Vegetables c) Frmts '.d)',Meat
2. . How long does a Kangaroo llve ? g saiis [ | i
a) 15 years  b) 17 years c)13 years -d) 16 years
II. Choose the correct preposition and write down in
the blank given : & . L l X l/z = 15
o1, . Ramesh-is waiting,. o The Jbus:i (to for)
1L '-Choose the correct article and- write- down ln the
blank given. e 1
. 1. Raju is’i... Clever boy (a an, the)
Iv. "'Punctuate the followlng sentence 5 1 X 1 =1
2 '-.:,Raw when' you ‘4o to "the’ market please get me some
~ tomatoes potatoes omons ‘and green chillies, ™" """
. V.. Write the’ opposiie wmds of ‘the” following
) , .‘-_“7 P 2)(%—-1
1) Long '_I b 2) Lo‘\yer o .:, ‘. o /’ﬂ';_,__ |
VI. Reuwrite the mis- apelt words. h x V, ..1
1) Wailabi , 2) tmnk § s X
VIl. Read the foiiuwing s ...encee an(l say whether they
are irue of false. s ‘2 X1=2
1. Kangaroos means [ don‘t know o [__ .:] s

2. The elephantslrunk issmal. [ ]



VIIL.

IX.

XI.

XII.

XIII.

2 X V2 =1

Match the l’ollowlng words.
1. Leap ( ) - a)wide
2. Broad ( ) b) jump
' . ¢) Group . : .
.P'air the following : | o 4 X2 =2
a) Grey ( ) bun - :
) Fun - () - zoo0 !
c)  Wide ( ) day
d) Too - ) < ride

Make sentence of vour own using the following
structures. ; 2X1 =2
1) for 2) to lnfmlﬂve '

Make sentence of .your, own using the followmg

“active vocabulary e 1x1-=1

1) Large
Part B

Read the followmg passage: carefully and answer

the questions glvpn below, in not more than one
line. 2x1:=2

What do Kangaroos eat ? They eat mainly vegetables.

~ Generally they live for fifteen years. They often get together
in groups called 'mobs’. Many years ago such mobs used to

be made up of thousands of Kangaroos. Now— -days, a
mob of even on hundred is unusually Iarge

1. Whatdo Kangaroos eat ?
2. " Whatisa group of Kangaroos cal}ed ?

Answer the followlng questlons in two or three
lines. e ' 2 X 2 =4

1. Whatis marsuplal ?

 2. Do children like the elephant?Whv'f‘ B

XIV.

Fill in the following poem.
His lruck ..... 3 A LT

nnnnnnnnnnnnnnnnnnnnnnnn



XV.

PR
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e Or & bun, '
Answer the followimg quea-tion in'4 to 5 llnes

_‘4x1=4
What do you know about the great Kanqaroo .

Conclueion ey ]

Adequate attontion 15 to be paid for the objectmes o be -
tested, ‘form .of questions’ to be given in the content and -
- level of difficulty in setting the question paper according to
the blue prmt after the preparation Qf unit tes‘( plan ki

. scoring Key And. Mark.lng Scheme :

. The teacher has’ to' prepare “the’ ecorihg key (for rnultlple e

: . choice queshons) and marking scheme for. question paper 2

| of the pupils.

before conducting the- test: After conductmg the tes the .
teacher uses the markmg scheme to value the answer sheets '

_rn-.-:

Thus scoring key is helpful m accurate evhluahon Markmg i -

scheme shows the welghtag\e to be gnven to each asped: of i

the answer.

| V'Marking Scheme

, _.' e_\. .-;,.' ‘..
\' » je fu

TQ.No. |

Y .

v

Outllne Answer G

Marks
Allotted

T
marksg

“(b) Vegetables

Flfteen years

{a)

IL

For . S " ':,“ "'_-.'"-'", " ‘

L.

e

. Srinivas, when you go to the
- market; ple‘me get me some ..

| tomatoes, potatoes, om&ons S | ; 3 "‘; X

" | and green chitlies. TR ER U B :
V[ 1.Ghott © v Ex;m(% 1.0
) pupper iR e R

VI
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I 11, Troe L¥ ]
2.. False 1
VIIL [1. (b) jump V2.
2. (a) wide ' Yo
X. Grey-day | y Rk
Wlde—rlde O bl ki .1/2.
Too-zoo ., “ 1 L e 1/2
I. Sheis waitmg for the bus T
2. lam wrmng the. exam | 1
XI. |1. He is very weak 1
XIL {1. - Kangaroos eat mamly £ : [
, vegetables. - ' | M
12, "A group of Kangaroos is oty
| calledamob’, ¢ 1
XIIL |1. A marsupril is an ammal that -
cames her baby in'a picket of '
skin which 1s on the lower half
: of her body. " s sl 2
2. Yes, they like him because he B
- takes them on a joy nde round !
- thezoo. . i ... . s o 2. .
XIV [His trunk is long.".. AL
* |And O what fun l )
When it cornes out | ,f SRS Kl
For a cake or abun, R e 0
. |The great Kangaropascalledaforester S :
. |Itis about two and a half metres tall.
' It weighs about 90 Kgs Akangaroo hops | . .
Two or three melres with each Ieap Itcan [~ 75
hop even six metres when It ls in hunry 4 3

i ,__._::._..__—J
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